Blackboard is a learning management system that provides students with an opportunity to access the course at their convenience. Blackboard makes it possible for students to do online activities, interact with other students and their teachers, review instructional materials, and listen to the recorded classes. Students can also attend live lectures and discussion via virtual classes (collaborative blackboard) from homes, cafés, or from anywhere they choose. All of these features can be accessed by students anytime and anywhere. This facility might motivate English as a Foreign Language (EFL) students to study effectively and efficiently. The purpose of this research is to investigate the use of Blackboard system in teaching and learning and evaluate its influence on motivating Saudi English students. It looks at the role of Blackboard on English students' motivation from their own point of view and tries to determine whether students encounter issues that affect their motivation. El-Seoud et al. (2014, p. 2) believed that "the success or failure of online instruction is perhaps related to student motivation". This study is conducted at the University of Bisha in Saudi Arabia. The sample consisted of 80 students from the English Department. This is a mixed method study of the students who use Blackboard for online learning. The study found that using Blackboard motivated students to work harder and learn better than traditional methods of learning. It also found that students believe that Blackboard is a motivating factor. Some demotivating factors have also been identified in this study.
Introduction
Saudi Arabia is a country that is making progress in the field of electronic learning. It is one of the top countries with regard to rapid advancement and progress in the use of technology. This can be seen by its proliferation in modern Saudi society and particularly in academia. Saudi Arabia has been anticipated to be one of the fastest growing countries over the world in e-Learning area (CITC 2010 , cited in Alkhalaf et al., 2012 . Learning management systems are now used by majority of Saudi universities to achieve education quality as e-learning facilitates education quality in the universities since the technology can provide interactive and active learning. Lin, Chen, & Nien (2014) argued that Blackboard can enhance learning interests; learning materials can be re-used over and over, teachers can use multimedia to express the content and meaning of e-learning. Blackboard allows for individual teaching and learning with no space or time limitations. This study investigates whether Blackboard increases or decreases Saudi EFL students' motivation to study English. Therefore, if it increases Saudi EFL students' motivation, the study will suggest building on that increase. And if it decreases motivation, the study will find out how to manage those issues.
Even though Blackboard has been used in Saudi Arabia for nearly ten years, there is little research on the role of Blackboard on Saudi EFL students' motivation. Many studies have investigated Blackboard's effect on students' attitudes, perception, problems, opportunities, and so on. They have not studied the impact of Blackboard on motivation. The research has largely ignored the role of motivation in the online learning environment due to the assumption that e-learners are self-motivated and active learners (Nehme, 2010) .
Motivation
Motivation has been given different names and characteristics without an agreed-upon definition. It is a complex and multifaceted construct according to Gardner (1985) . Dörnyei (2001 , cited in Keblawi, 2009 stated that researchers disagree about everything that relates to the concept of motivation. He called it "no more than an obsolete umbrella that hosts a wide range of concepts that do not have much in common." Dörnyei (1998, p. 117) stated that "Researchers seem to agree that motivation is responsible for determining human behaviour by energising it and giving it direction, but the great variety of accounts put forward in the literature of how this happens may surprise even the seasoned researcher." Gardner (1985, p. 10 ) defined L2 motivation as "the extent to which an individual works or strives to learn the language because of a desire to do so and the satisfaction experienced in this activity". Ryan & Deci (2000, p. 2) argued that there are two types of motivation: intrinsic and extrinsic. They stated that the most basic distinction is between them is that intrinsic motivation refers to doing something because it is inherently interesting or enjoyable, and extrinsic motivation refers to doing something because it leads to a separable outcome. The present study follows Ryan & Deci (ibid) .
Research Questions
The present study aims to achieve some objectives that can be summarised in the following research questions: 1) Are Saudi EFL students intrinsically or extrinsically motivated to use Blackboard?
2) Is there a difference between students' motivation in traditional learning and Blackboard learning?
3) What are the issues that motivate or demotivate Saudi EFL students to use Blackboard?
Review of Literature
Motivation is considered very important in psychology and education. Dörnyei, (1998) argued that high motivation can make up for considerable deficiencies both in one's language aptitude and learning conditions. Zein (2016, p. 1) stated that "Classroom motivation has been the subject of a significant body of research lately; however most EFL classroom problems pertaining to motivation remain largely unchanged, a fact which intensifies the need to further appraise the most appropriate type of motivation in EFL classrooms". Sucaromana (2013, p. 3) stated that "the demands of students are more effectively met with the use of technology" Lin, Chen and Nien, (2014) argued that in e-learning, the teacher's role is guidance. Teachers are not in the role of explaining course content. And the students become more active. Therefore, e-learning changes the responsibility of learning from teachers to students. E-learning is participation-based learning, which emphasises the student as prime. Noour & Hubbard (2015) found that blended learning provides Egyptian students with multiple opportunities for enhancing and motivating their future learning. Today's students are called net generation and digital natives because they "have been immersed in a world infused with networked and digital technologies, they behave differently to previous generations." (Jones & Shao, 2011, p. 2) .
Much has been done to motivate Saudi EFL students to study English. Researchers focused on the lack of motivation, why the students are not motivated, is there a motivation or not, techniques to motivate students, and so on. Motivation has been sought and techniques have been tried in Saudi Arabia with fruitful outcomes. Alshahrani (2016) , Alshehri (2009), and Moskovsky et al. (2016) investigated the validity of the motivational self-system in Saudi Arabian EFL context. Mahdi (2015) developed strategies to motivate reluctant students and Al-Zubairy (2012) studied integrative and instrumental motivation. Choudhury (2015) used literature as motivation and Moskovsky & Alrabai (2009) studied intrinsic motivation.
The Blackboard learning management system has been researched in Saudi Arabia. Researchers focused on attitudes and perceptions (Al Zumor et al., 2013; Ja'ashan, 2015; Alaidarous & Madini, 2016) and as improving listening and speaking skills (Hussein, 2016) .
Two studies were on blended e-learning and motivation Noour & Hubbard (2015) and Alhazbi (2015) . But both were conducted with non EFL students and non-Saudi students. The first one was on Egyptian students of Colleges of International Transport and Logistics (CILT) at the Arab Academy for Science, Technology and Maritime Transport (AAST&MT) in Egypt by Noour and Hubbard (2015) . The second one was on Qatari students of Computer Programming Courses by Alhazbi (2015) . Another study was conducted by Sucaromana (2013) on the impact of blended learning on the intrinsic motivation of Thai EFL students.
This research paper is different from previous studies as it is on the Saudi Arabian context. It takes into account Blackboard as an e-learning tool and its impact on Saudi EFL students' intrinsic and extrinsic motivation to study English.
Methods

Questionnaire Design
The questionnaire has been designed with three sections. The first section contains questions on students' background, such as level of studies and which courses have been studied via Blackboard. It also contains questions on how many hours students spend studying via Blackboard or traditional methods. The last question is regarding the workshop training on Blackboard usage. The second part was made up of Likert-Scale items with five responses ranging from Strongly Agree to Strongly Disagree. The questionnaire included 16 items of students' motivation in learning English through Blackboard. Nine of the items deal with intrinsic motivation and seven deal with extrinsic motivation. The third section of the questionnaire is an open-ended section. It was only one item. Students were asked to mention some of the issues that motivate or demotivate them in effectively using Blackboard for learning purposes. It was translated to Arabic language in order to assure that students understand the question and then write helpful responses. In addition to translating the question to Arabic language, the researcher informed the respondents that they can write in English or Arabic which makes them write freely without any language obstacles, particularly those who are in level 1 or 2. Four experts from applied linguistics and psychology reviewed the questionnaire and provided feedback throughout the initial and final stages of the instrument development process. Suggestions from Blackboard trainers were also incorporated in order to improve the validity of the items.
Sampling
This paper is particularly intended to measure the role of Blackboard on motivation. A convenience sample was selected to conduct the study and achieve its objectives. This sample consisted of 80 male EFL students from English Department, College of Arts, University of Bisha, Saudi Arabia. Table 1 shows the frequencies and percentages for the demographic variables. The sample consisted of 80 students. It was chosen from level 1 to level 8. The largest percentage of respondents (26.3%) had completed between seven to eight levels of education. Close to half (41.3%, n = 33) spent between one to three hours using Blackboard to learn English while 43.8% (n = 35) spent more than three hours using Blackboard to learn English. Close to half (41.3%, n = 33) spent between one to three hours using traditional methods to learn English and 50.1% (n = 40) spent more than three hours using traditional methods to learn English. Only 3.8% (n = 3) attended a Blackboard workshop.
Analytical and Statistical Procedures
Before the data were analyzed, the processes of editing, coding, classification, and tabulation of the data had to be completed. After analyzing the data and presenting the results in tables, the results of the data analyses were interpreted in detail. The consolidation and inferring were declared throughout the discussion. Then the findings were stated out in the conclusion.
Results and Discussion
Predictors of Intrinsic and Extrinsic Motivation
The first research question sought to determine whether using Blackboard would foster intrinsic and extrinsic motivation in EFL Saudi learners. To answer this research question, two regression procedures were conducted (one for each motivation subscale). The predictors included in both regression models were level of education, time spent using traditional methods, Blackboard workshop attendance, and time spent using Blackboard. Table  2 shows the regression results for the intrinsic and extrinsic motivation models. 
Intrinsic Motivation
Cronbach's alpha for the intrinsic motivation subscale was .81. According to Per Nunnally & Bernstein (1994) , a measure is reliable if its Cronbach's alpha value is .70 or higher. As such, the intrinsic motivation subscale was reliable. Table 2 shows that intrinsic motivation scores ranged from 1.89 to 5; the mean intrinsic motivation score was 3.71 (SD = .72). The regression results revealed that time spent using Blackboard did not significantly predict intrinsic motivation, β = .17, p = .246. Time spent using traditional methods also did not significantly predict intrinsic motivation, β = -.16, p = .268. The other two predictors (level of education and Blackboard workshop attendance) did not significantly predict intrinsic motivation.
Extrinsic Motivation
Cronbach's alpha for the original seven-item extrinsic motivation subscale was unacceptable at .45. Items 13 and 16 had negative item-total correlations and were thus excluded. Alpha increased to an acceptable .75 when these two items were excluded. Thus, this five-item subscale was used in subsequent procedures. Table 2 reveals that extrinsic motivation scores ranged from 1.80 to 5; the mean extrinsic motivation score was 3.76 (SD = .73). The regression results indicated that time spent using Blackboard did not significantly predict extrinsic motivation, β = .05, p = .734. Time spent using traditional methods also did not significantly predict extrinsic motivation, β = -.18, p = .245. The other two predictors (level of education and Blackboard workshop attendance) did not significantly predict extrinsic motivation.
Predictors of Blackboard and Traditional Methods
The second research question sought to determine whether motivation would differentially affect time spent using Blackboard and traditional learning methods. To answer this research question, two regression procedures were conducted (one for each type of learning). The predictors included in both regression models were level of education, Blackboard workshop attendance, intrinsic motivation, and extrinsic motivation. 
Blackboard Time
The regression results in table 3 indicated that neither intrinsic (β = .19, p = .208) nor extrinsic motivation (β = -.17, p = .240) significantly predicted time spent learning English using Blackboard. But education level significantly predicted Blackboard time, β = .28, p = .015. The higher the level of the respondents, the more time they spent using Blackboard to learn English. Blackboard workshop attendance did not significantly predict Blackboard time.
Time Using Traditional Methods
The regression results in table 3 revealed that neither intrinsic (β = .06, p = .682) nor extrinsic motivation (β = -.19, p = .220) significantly predicted time spent learning English using traditional methods. Education level also did not significantly predict time spent learning English using traditional methods. The other two predictors (level of education and Blackboard workshop attendance) did not significantly predict time using traditional methods. Table 4 shows the total mean score of the questionnaire items. However, items 13 and 16 were excluded from the total mean score because they had negative item-total correlations (see 5.1.2). 
Analysis of Questionnaire Items
Students' Issues
The third research question sought to gather more evidence on the issues of overall using Blackboard by the students. This was the last part of the questionnaire which is an open-ended in nature. The aim of this part was to obtain a qualitative data. Students were asked to mention some of the issues that motivate or demotivate them in effectively using Blackboard for learning purposes. Students' responses are presented in table 5 below. From the findings of the open-ended questionnaire, it was observed that the issues given by students fall into two groups. Most of the issues were given only by students from lower levels 1 to 4 (i.e., students studying 1 st and 2 nd years of under-graduation). It was also observed that the issues given by the students from upper levels 5 to 8 (i.e., students studying 3 rd and 4 th years of under-graduation) mostly match with those issues given by the lower levels 1 to 4. The common issues given by the students from lower as well as upper levels are items 1, 2, 4, 5, 6, 7, 9 and 10. These common issues indicate that they strongly feel the need and also expect good deal of help from the teachers as well as the administrators. However, interestingly, a couple of the students from upper level had felt differently and so did not go by the issues given by most of the students. To mention, these students did not ask for items 3, 8, 11, and 12 (Multiple or unlimited attempts should be given to students; Translation of Blackboard to Arabic; iPad/laptop to students to use e-learning, and not to use Blackboard at all).
Conclusion
This study examined the relationship between Blackboard, Saudi EFL students and the types of motivation used in the study of the English language. This research has evaluated the data provided by the respondents who use Blackboard as an e-learning system. This study found that Blackboard has fostered Saudi EFL students' motivation towards learning English. This finding is consistent with Sucaromana (2013) who found that Thai EFL students have higher intrinsic motivation for learning English. It found that students are intrinsically and extrinsically motivated to learn English via Blackboard. It also found that students find Blackboard more motivating than traditional one. This finding is consistent with Lin et al. (2014) . They found that e-learning strategy is superior to the traditional learning method regarding learning motivation. This study also found that students of levels 5, 6, 7, and 8 spend more time in both Blackboard and traditional, but the effect is stronger for Blackboard.
It was also found that students' motivation increases after getting used to technical skills and become technologically fluent. The findings are consistent with Asiri et al. (2012) . They found that technology skill and competence also play key roles in the adoption of technology in the field of educational instruction. The qualitative study showed that Blackboard can motivate Saudi EFL students as most of the students believe that Blackboard is fun and motivating tool, but they mentioned some obstacles that hinder/affect their interest in Blackboard. They wrote some demotivating factors in which they stated that they are not very much motivated without solving those issues.
Recommendations
The researcher suggests that a course on computer literacy/skills and Blackboard techniques should be added to the university syllabus and it should be done in the first year (level one or two). This course must be compulsory because students complain about difficulty and pressure which indicates that they cannot use Blackboard properly. The researcher also suggests that having knowledge of computer skills and Blackboard must be a prerequisite for taking blended courses. The open-ended questionnaire's issues necessitate the English Department staff members to sit together and discuss those issues and see what could be done with regard items 3, 4, 7, 8, 9, 10 and 12. The issues in items 1, 2, 5, 6, 11 and 12 also necessitate the university administrators to find solutions to them which will eventually help students learn effectively. A future study should compare English students and Computer students to see the role of technical skills in motivating students to study via Blackboard.
